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TRANSITIONS FOCUS 





Issue 5: 19.06.20
In this issue we have included some information about the transition back to school following lockdown as well as more information relating to starting primary school, moving on to secondary school and transition to higher education.
RETURN TO SCHOOL THIS TERM                                                  [image: R:\sen\SEN_Team\Visual Impairment\Karen\Activitynewsletter ideas\untitled.png]The charity Henshaws have a guide on their website for parents of children with visual impairments returning to school post lockdown: https://www.henshaws.org.uk/back-to-school-after-lockdown-a-guide-for-parents-of-visually-impaired-children/
Southwark Educational Psychology Service have produced the second in a series of transition booklets to support primary schools:                          

                       
Change of classroom and layout: All classrooms will look different with furniture moved to accommodate social distancing. Schools may be able to send photographs of the layout of classrooms to prepare children. Communication will be harder for children with vision impairments when there is greater distance between them and others. Gestures and facial expressions may be missed out on. Extra verbal descriptions will be helpful. Support may be required to help children judge the distance between themselves and others.  Visual access to the interactive whiteboard may be compromised due to distancing.  If possible, desktop copies of work presented on the board could be printed out/an adult could act as scribe.  Children could sit at the computer running the interactive whiteboard if this does not break social distancing rules. Please contact your QTVI if you have any queries.





















STARTING SCHOOL/MOVING ON
[image: R:\sen\SEN_Team\Visual Impairment\Karen\Parent info\untitled.png]
BBC Bitesize : Tips for parents, games and ideas for children starting primary can be found here:
https://www.bbc.co.uk/bitesize/collections/starting-primary-school/1
[image: H:\My Pictures\untitled.png]
There is also a section for children starting secondary school here:
https://www.bbc.co.uk/bitesize/tags/zh4wy9q/starting-secondary-school/1
LOOK held a webinar in May regarding support for children with visual impairment starting secondary school.  Their findings and additional resources can be found here:
https://www.look-uk.org/supporting-your-vi-child-during-their-transition-to-high-school/
The Thomas Pocklington Trust have produced documents to support students with visual impairment transitioning to University:
                            [image: R:\sen\SEN_Team\Visual Impairment\Karen\Activitynewsletter ideas\download.jpg]https://www.pocklington-trust.org.uk/pages/category/six-steps-into-higher-education




                                            OTHER NEWS
Ideas/Suggestions
If you would like any further information or wish to share resources with other families, please get in touch and we can include these in future newsletters


Contacts Mon-Fri 9am-5pm
Susan King O’Neill: susan.kingo’neill@southwark.gov.uk; 07956766333
Anne Webster: anne.webster@southwark.gov.uk; 07568135334  
Sakeena Adamjee: sakeena.adamjee@southwark.gov.uk
Karen Walsh: karen.walsh@southwark.gov.uk; 07523920082








                       
                         [image: https://file-eu.clickdimensions.com/booktrustorguk-askg8/files/booktrust-early-years-header.png?1556809744505]
The BookTrust website has a number of new resources and activities in Book Trust HomeTime, dedicated to children under 5 and their families.  In addition, there are a list of new bedtime stories and a shortlist of books up for the story time prize:
https://www.booktrust.org.uk/

                        [image: R:\sen\SEN_Team\Visual Impairment\Karen\Parent info\logo.png]

                             [image: R:\sen\SEN_Team\Visual Impairment\Karen\Parent info\images34FNOTLS.jpg]
Rebecca Woods, Low Vision Rehab officer, joined the Optolec Team to discuss her job role, low vision aids and where they fit into everyday life. If you're interested in what Rebecca had to say a copy of the video can be found here. (18 minutes)
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In this document we present a selection of psychological models and interventions 
which we feel could be helpful as children return to school after the extended 
lockdown period.  We acknowledge that you may already be using some of these 
ideas and that many of them are similar to strategies that we suggest within other 
pieces of work.  We believe that much of the existing good practice in schools is 
already supportive of children in ways that continue to be relevant and we seek to 
provide light-touch ‘tweaks’ rather than wholesale changes. 


We would like you to use this document as a resource that you can dip in and out of. 
The first section looks at ways you can identify the needs of your class. It is worth 
acknowledging that many of these strategies may also have a therapeutic effect, 
working as an intervention within itself. The second section offers strategies that can 
be implemented on a class-wide basis.   


You’ll already be aware that many of your pupils may have experienced elevated 
stress and anxiety due to the uncertainty caused by the pandemic. They may also 
have had significant changes to their lives through the time away from school, living 
with a keyworker, having to support their family or bereavement. As school staff you 
know the children that you work with and can utilise that knowledge when exploring 
how well they are coping after their transition back into school. 


Teachers and other school staff are often the trusted adults that children turn to for 
support. It is important to acknowledge the feelings that staff experienced in this 
time and offer ways to process them. Your position as a role model to the child could 
be used to inspire resilience and model coping strategies. There will be good days 
and bad days and it is important to recognise this for yourself and the children that 
you work with. 


 


With grateful thanks to Educational Psychology Services across the UK for their 
generosity in sharing material. 


 


  


Introduction 
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Verbal 
Strategies


Visual 
Strategies


General Signs 
of Difficulty 


Coping


 
 


The importance of checking in 
 


Some pupils will be forthcoming about their emotions, strengths and difficulties. 
However, others may be unable to articulate these or perhaps feel less comfortable 
doing so. Teachers might also feel overwhelmed, and will certainly not have the time 
to enquire in depth about every pupil.  


Therefore, it will be useful to incorporate strategies into the day that allow 
opportunities for recognition of students who are struggling, and also to allow those 
who are coping better to further develop their resilience and identification of their 
emotions. Below are some ideas to help with this process. 


Are there any strategies that your school already uses, even if they are usually 
targeted and reserved for certain students? This would be a great opportunity to try 
these out on a larger scale. 


The next few pages give examples of strategies you may already be using or may 
want to try implementing. 


 


 


 


 


 


 


 


 


 


 


 


Identifying Need 
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• Embed talking about feelings and emotions into the curriculum. E.g. talk 
about them in the context of literature or historical events, asking “how do 
you think this character is feeling?”. 


• Model talking about emotions, which gives children the vocabulary, labels 
and confidence to do so themselves. 


Emotion Talk


• Beginnings and endings are key times for children, and there will be a lot 
of these in various contexts relating to COVID-19. 


• Make their beginnings and endings in school consistent by having 
dedicated time to ‘check in’ and ‘check out’. This could be 20-30 minutes 
at the start and end of the day where any of the strategies on this page 
are used, or even just a circle time conversation.


Beginnings and Endings


• For younger children, it might be easier to talk about feelings in the forms 
of songs. 


• Click here for an example


Songs


• Utilise communication from parents, as they might have an idea how their 
children have been feeling during lockdown, or what has been going on 
for the family that might be impacting their child. 


• This could be done at drop off or pick up, or by the methods of 
communication that have been used up until now by the school.  


Home Communication


• Remind students where they can go if they do want to talk to someone. 
• This could be verbal or visual reminders about the school counsellor, ELSA 


or a named adult, or whatever structures would usually be in place in your 
school.


Signposted Adult


• You could implement a buddy system or peer mentoring, where each 
person has a dedicated class member that they make a special effort to 
check in with and talk to. 


• This would work for members of staff (with another member of staff) too!


Peer Support


Verbal Strategies 
  



https://www.youtube.com/watch?v=1UHtQ4r-rN8
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Quick Check-Ins
Have a system when entering the classroom, where each child can stick 


their name to a chart with different feelings. 
This can then start conversations about why each child has put their name 


on a certain feeling. 


Staff can also be involved in this saying how they feel and what they may 
do to help improve their mood (e.g. if they are feeling sad).


Zones of Regulation
This is a system whereby different feelings and states come under 4 


zones, and children can identify which ‘zone’ they are in and then use 
tools to move to the ideal place for learning, the green zone. 


This can be used as a whole school approach too, whereby language 
can be integrated into the school culture


Find more information by clicking here


ELSA
The ELSA Support Website has lots of free downloadable 


worksheets and resources, which can be found here.  They can 
be used to help children and young people identify how they are 


feeling. 


A particularly good one to help monitor emotions in the younger 
age range over a longer period of time might be this mood 


tracker, which can be accessed by clicking on the image. 


Word Clouds
For the older age range, you could use Word Clouds, which generate 
images of frequent words used, the bigger the word, the more often 


it is used. 


Students can type how they feel each day and then see which words 
and feelings are prominent. This can be used for monitoring and 


conversation starters. 


A simple way of setting this up is with MentiMeter (click here).


Post Boxes
You could set up a ‘post box’ in the classroom where children can post 


letters or notes. This could be positive affirmations to other students, or 
about their own feelings and worries. It could be anonymous or not, 


and then could be talked about further in dedicated ‘check in’ times or 
circle times.  You could even have separate boxes.


Visual Strategies 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 



http://www.zonesofregulation.com/learn-more-about-the-zones.html

https://www.elsa-support.co.uk/category/free-resources/

https://www.elsa-support.co.uk/wp-content/uploads/2020/04/mood-tracker.pdf

https://www.menti.com/ecd6n49c4f
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Difficulties 
separating with 


parent/carer


Fear of being 
alone


Complaining of 
ailments


Excessively tired, 
quiet, irritable or 


withdrawn


Increased 
conflict or 
aggression


Defiance, 
avoidance or 
inattention


Heightened 
anxiety around 


the safety of 
themselves or 


others


Unusaually 
reactive 


to/overwhelmed 
by sensory or 
environmental 


stimuli


Devlopmental 
regression 


(e.g. thumb 
sucking, 
wetting)


General signs of difficulties with coping 
 
Below are some things to look out for that might signal that a child is struggling to 
cope.  


Of course, occasional tears are typical and are to be expected, as is an initial settling 
in period for all students. 


If these signs persist or are atypical of what you know of a particular child, it might 
mean that they need more help.  
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Supporting 
Relationships
• Peer 


relationships and 
social skills


• Teacher-pupil 
relationships


• School 
belonging and 
identity


Supporting 
Mental 
Health and 
Wellbeing
• Helping children 


to feel safe and 
secure


• Supporting 
children to 
express and 
manage their 
feelings


Supporting 
Learning
• Managing 


worries and 
frustrations 
around learning


• Helping children 
to catch up


• Facilitating good 
learning at home


 


We will explore three areas of whole-class support.. 


 


 


 


 


 


   


 


 


 


 


 


 


 


 


 


 


 
 
 


 


 


 


Providing Support 
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Peer relationships and social skills 
 


 


  


Supporting Relationships 
 


Children will have had a wide range 
of social environments during the 


lockdown but many will have missed 
having regular face-to-face contact 


with a peer group. 


Some children may be more 
uncomfortable, distracted or even 
frightened by being around peers 
than they were before because it is 


unfamiliar to them. 


Most children will learn to manage 
their social environment again once 
relationships and social norms are 
re-established, but a small group 


may require support if they are still 
having difficulties. 


The focus of this personalised 
support would vary in response to 


their behaviour and additional 
information which you may be able 


to gather from them and 
parents/carers. You might also 


consider seeking specific EP advice 
if this feels necessary 


Consider planning 
to give pupils more 


time than they 
might normally have 


during timetabled 
lessons for sharing 


experiences and 
asking each other 


questions.  This can 
help them to 


reconnect with each 
other. 


Re-establishing 
classroom rules and 
social norms can be 
an ongoing process 
which builds directly 
on pupil discussion. 


This will support 
children when they 
need to judge the 
appropriateness of 
peers’ behaviour 
(and their own). 


Consider the social 
relationships 
available to 


individual pupils i.e. 
are they with 


established and 
known friends.  


Based on this it may 
be advisable to 


adjust groupings in 
order to provide a 


degree of familiarity 
to the majority of 


the pupils. 
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Teacher-Pupil Relationships 
 


 


 


  


Following the extended time in 
the family environment, many 
pupils may be less comfortable 
to be around teaching staff than 
they were before, especially if it 


has been necessary to re-allocate 
them to less familiar staff. 


Pupils who are less comfortable 
with staff may be avoidant, less 


responsive to instructions or 
challenging.  They might also be 


excessively eager to please 
adults or to gain their attention. 


The vast majority of pupils will 
form a positive relationship to a 
staff member over time if the 
adult: 


• takes care of their own 
well-being (e.g. stress / 
anxiety) 


• displays emotional warmth 
and curiosity towards them 


• is consistent  in their 
responses (e.g. behavioural 
boundaries)over time and 
between different pupils 


• tries to speak to each pupil 
individually on a regular 
basis by  moving  across 
the classroom or informally 
when around school 


• uses humour and shares 
their own thoughts and 
feelings as appropriate 


 


Sometimes it is necessary to 
take specific action to repair 
trust between a pupil and a 
member of staff, particularly 


with older children and 
adolescents. It may be helpful 


for another colleague to 
facilitate this process. 


Take the time to hear and 
address what the pupil says, 


and in turn they may be more 
able to hear the adult's 


perspective - especially if it is 
clear and non-threatening. 


Click here to watch a video on 
teacher-pupil relationships 



https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing
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Influence Membership


Shared emotional 
connection Reinforcement


Sense of 
belonging


School Belonging and Identity 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


  


As pupils have been away 
for an extended period 
schools will need to re-
establish themselves as 
safe places for children. 


Pupils may have a weaker 
sense of belonging within 
the school and it will be 
important to rebuild this 
in order to help them to 
settle and thrive again 


We propose that school 
belonging is influenced 


by four factors: influence, 
membership, 


reinforcement and shared 
emotional connection 


Shared emotional 
connection 


Influence 


Pupils are more willing to accept the school's 
influence on them if they also feel influential 


within the school.  Activities to gain pupil 
voice such as in re-establishing classroom 


rules are helpful, particularly when pupils can 
see that their contributions have had an 


effect 


Membership 


Re-establishing what you share or possibly 
taking this opportunity to provide something 


new will help children to feel members of 
the school as well as members of their family 


groups.  Pupils are more likely to feel like 
they are part of the school or community if 
there are distinctive common practices such 
as wearing school uniform or a 'daily mile' 
when the entire school walks around the 


premises.  Schools might also have their own 
prayer, song, mascot or even pets! 


Reinforcement 


Belonging is a more positive experience for 
pupils if they associate it with benefits and 


rewards.  If pupils see that fellow pupils have 
been successful and acknowledged, they can 
take some pride in this themselves and may 


be more motivated 


Shared emotional connection 


Collective emotional bonds are formed by 
sharing common experiences.  The 


coronavirus pandemic provides a natural 
opportunity for pupils and staff to share 


experiences.  These may range in emotional 
intensity and some might be more light-


hearted whereas others are more profound.  
Making safe space to see what pupils and 


staff share is likely to be a worthwhile use of 
time that could have long-lasting effects on 


the school community 
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Helping children to feel safe and secure 
 
Understandably, some children will feel anxious about returning to school after the 
prolonged period of social distancing. Some children may feel unsafe about being in 
such close proximity to others again. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Supporting Mental Health and 
Wellbeing 


 


Considerations 
 


• It is important that schools create an environment where children feel a sense of 
safety and able to cope with their emotions. 


• Children might have a less optimistic view of the future after events such as these.  
• Children may need reassurance that things will improve in the future and that in 


the longer term they will feel happier and safe again. 
 


How can the school day promote a sense of safety and secure for the children? 
 


Tips


A supportive 
and nurturing 


classrooom 
environment 
with strong 


structures and 
routine


A high level of 
reassurance 


and 
consistency to 
reduce anxiety


Chldren being 
'held in mind' 
by key adults 
who show this 
verbally and 
non verbally


Modelling 
optimism and 
encouraging 


children to see 
the strengths 
and coping 


skills they have


Be explicit 
about physical 


safety, locations 
of rooms, 


people and 
activities


New routines 
and 


boundaries to 
be discussed 


and agreed to 
provide 


reassurance
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More 
Tips


A comfort / 
transitional object 


may support a 
child with feeling 
secure and settled


Encourage 
children to notice 
acts of courage 
and kindness


Provide 
opportunities for 
children to voice 
their concerns or 


ask questions


Remind children 
of their strengths 
and what makes 
the feel happy


Provide a place to 
calm down such as 
a 'peaceful corner'


Provide calming 
activities such as 
a jigsaw puzzle, 


plastecine, 
calming music, 
picture books 


with a wellbeing 
focus


Ensure children 
know who they 
can speak to if 


they need to talk
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Tips
Build in time during the day 


to discuss thought and 
feelings with the children -
including regular check-ins  
throughout the school day.


Staff need to be aware of, 
label and acknowledge their 


own feelings. This is 
important before adults 
offer support to pupils in 


co-regulating their 
emotions. 


Talk about feelings and 
support this with posters 


around the classroom that 
provide words for feelings 


and emotions


Give a child some time to 
calm down If they seem 


particularly upset, distressed 
or angry, before helping 


them to identify their 
feelings 


Recognise the importance 
of ackowledging/validating 
feelings and address fears 
and anxieties that children 


may have


Supporting children to express and manage their feelings 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Considerations 
 


• Children are likely to experience a range of feelings including both pleasant and 
unpleasant emotions. It is important that these feelings are normalised (explaining 
that other people have similar responses) and that support is provided to help 
them manage their emotions and return to a state of calm. 


• During a crisis, people may experience a range of emotion such as worry, anger or 
sadness.  


• Some children may not yet have the vocabulary or language skills to express 
themselves clearly. 
 


How can teaching staff support children to express and manage their feelings? 
How can staff model language and strategies to help manage feelings? 


Lets all take 
three deep 


breaths 
together to 
help us stay 
calm and to 


help us 
focus.  


I can see 
you’re feeling 


worried 
today... I’m 


here for you if 
you want to 


talk. I will 
come back to 
check on you 


once I’ve 
finished.   


I felt a bit 
worried 


before I came 
into school 


today; I found 
it helpful 
talking to 
another 


teacher about 
how I was 


feeling.  


What is going 
on that’s 


making you 
have a 
difficult 


moment right 
now?  


The other day I found myself getting worried, 
then I realised I often feel a bit better when I 
take a few deep breaths to help me relax or I 


do something that I enjoy.  
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More Tips


If possible create a calm corner or 
relaxation station in the classroom. A 
worry box could be placed there with 
pieces of paper, pencils and crayons. 
Children could: write or draw their 


worries on  a piece of paper, post their 
worry, then return to their learning. It will 
be important to check the box regularly  


and talk about their worries.


Incorporate mindfulness exercises and 
activities into the school day. 


Mindfulness can help children with 
feeling calmer, more positive and better 


able to cope with stress and anxiety.


Younger children may find exploring 
feelings and ideas about transition easier 
through play-based activities and stories.


Behaviour is a form of communication 
and careful observation can help the 
adults to understand how the pupil 


might be feeling.


Children may benefit from support with 
understanding or saying what causes 
their emotions and what they do as a 
result of their emotions.  This could be 


overcome by giving the child very simple 
written sentences that have blanks (e.g. 
‘when _____, I felt _____‘, or ‘when I felt 
______, I ______-.’)  They could also be 


given possible words to fill the blanks .


Some children may find it more challenging to regulate their emotions, consequently 
they may frequently engage in behaviours that appear impulsive and that are 


challenging to manage. The strategy of ‘Stop, Think, Do’ is a good mantra for teachers. 
Stop and think about what the behaviour might be communicating, were these patterns 
of behaviour evident previously or could they be a reaction to recent events and a result 


of painful memories being stirred up? Respond calmly and clearly.
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Initial Considerations 
 


Staff and children may have developed worries throughout the period of lockdown 
and may have increased concerns about the return to school and what this may 
involve. There will be new routines to learn and staff and children will be anticipating 
some loss of learning and how this can be addressed. It will be important to consider 
how children (and parents) are feeling about the learning they may have missed out 
on, and how to assess where they are.  


 


Feelings of a loss of learning 


 


  


Supporting Learning 
 


Parents/ 
carers and 


children may 
have feelings 
of shame or 
guilt if home 
learning has 


not been 
successful, for 


whatever 
reason 


Some may be 
concerned 


about being 
compared to 


others or 
worried that 


they have not 
learnt enough 


and have 
fallen behind 


They may be 
worried 


about how 
they will 
catch up 


Reassuring the parents and 
children that they are not alone 
and encouraging joint working  
to  start making plans will be 


important. 


Alongside this information, 
teaching staff will consider what 


they already know about the 
child and any already identified 


needs and may RAG rate the 
level of support a child  may 


need and monitor how the child 
responds to this support over 


time. 


Some may 
have really 


enjoyed 
being at 


home and 
find returning 


to more 
formal 


learning as 
daunting 
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Assessment for learning 


Teachers are the experts of assessing for learning and schools will have their existing 
processes and resources. One thing that may need some further consideration is how 
to identify or monitor whether children require additional support with their learning 
both academically and emotionally. It will help to consider how progress from 
learning at home and ongoing learning in school can be assessed without increasing 
the number of tests under exam condition (Children's Commissioner, April 2020).  


Initial assessments, may involve wider information gathering about each child's 
experiences to help inform the various resilience or risk factors that may have 
impacted on learning. This may start with asking how the family have coped during 
locked down.  


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


How did the child cope 
emotionally during this 


time? 


How engaged was the 
child with their 


learning? Did the 
parents notice anything 
(new skills, confidence,  


worries)? 


Were there any 
significant factors that 


impacted on learning at 
home (no internet, not 
enough devices, family 
bereavement, or family 


conflict?) 


Questions you may ask 
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Strategies and approaches to support learning 
 


The following pages provide some information on strategies and approaches that 
can be implemented on a whole-class basis. These strategies should be beneficial to 
all children in your class, including those with SEND. 


 


  


The Learning 
Environment 


Ensuring the classroom 
environment is supportive and 


predictable 


Managing Behaviour 


Ensuring expectations are clear 
to provide a sense of safety 


Resilience 


Assessing for and promoting 
resilience so children have the 


skills to navigate difficulty 


Building Strength and 
Capacity 


Using a strength-based 
approach to encourage 


motivation and instilling ‘hope’ 


Growth Mindset 


Encouraging learners to be 
motivated, independent and 
willing to take on challenge. 


Teaching and Learning 
Strategies 


A reminder of the strategies 
teachers are using to provide 


Quality First Teaching 
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Questions to consider


How to provide a 
learning  environment 


that is high in both 
nurture and structure? 
Managing children's 


emotional state will help 
prepare them for learning 
how might this be built 


into their routine? 


How is the environment 
predictable and 
organised? Are 


expectations clear and 
are they reasonable and 
age appropriate?    How 
can visual aids  be used 
to remind everyone of 


new routines, rules, 
positive mantras to 


restore hope.


How are new routines 
going to be established 
to keep  everyone  safe 


both physically and 
emotionally? Have these 


been agreed in 
collaboration with the 
children? As we know 
working together to 


agree rules allows for 
more compliance.


 


Learning environment 
 


The learning environment will play a key role in helping children manage any worries 
or frustrations they may have.   


Ongoing considerations for supporting individual children who may be experiencing 
some difficulties with settling back into school may include: 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


  


Morning 
check in 


End of 
day 


debrief 


Circle 
time 


Assembly Activities 
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Remember


Children will need 
explicit feedback about 


what they are doing 
well to reinforce new 
behaviours. It will be 


important to 
acknowledge that at 


times people may 
forget or make 


mistakes and that it is 
okay (not only with 
rules but also with 


their learning).


When language is 
positively framed this  


highlights what is 
expected and why -
"we are washing our 
hands at these times 


to keep safe". It is 
important to ensure 
language used does 


not further incite 
anxiety.   


It is imporant that 
language is measured 
and developmentally 
appropriate (some 
children with SEND 
may need further 


explanation or support 
because of their 
language needs).


Explicit explanation 
will be necessary for 
children to start to 


understand the new 
expectations. 


Children will need 
regular reminders 


and visual prompts 
and time to get used 
to the new routines 
and behaviours they 


need to carry out.


Social modelling can 
influence children's 


behaviour and they will 
be watching adults as 
well as their peers to 
know how to behave.


Managing behaviour and regulating emotions whilst 
learning  
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Resilience 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


When asking questions about 
what has happened during home 
learning, it will be important to 
manage this sensitively and 
without judgement. Remind 
parents and students that 
everyone is different and that you 
recognise that it may have been 
hard at times. 


The Resilience framework could 
be a helpful guide of the different 
areas which may highlight 
resilient and risk factors that may 
have impacted on learning before 
and during lockdown.  This may 
also help to inform how much 
additional/ different support may 
be required 


All children will need some 
support around the ideas 
illustrated on these pages but how 
much each individual child may 
need is likely to vary and be 
dependent on their experiences. 


. 
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Rebuilding the 
relationships with 


each other and 
learning 


Reflecting and 
making connections 
between what has 
been learnt during 


the period of 
lockdown 


To address the gaps 
in learning  through  
targetted support


Rebuilding 
confidence and 
restoring belief 


Builiding learning 
stamina at a pace 


that the demands of 
work are  not 


overwhelming but 
sufficient to get 


progress back on 
track 


 


Intervention outcomes 


Set and 
communicate 


high 
expectations


Provide 
opportunities 


for meaningful 
participation


Increase 
prosocial 
bonding


Set clear 
consistent 
boundaries


Teach "life 
skills"


Provide caring 
and support


Opportunities to reinforce 
building resilience 


Adapted from the book Resiliency in Schools: Making it 
Happen for Students and Educators by Nan Henderson 
and Mike Milstein, published by Corvin Press, Thousand 


Oaks, CA (1996) 
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Building strengths and capacity 
 


Social scientists tell us that everyone possesses all 24 of the character strengths 
(illustrated below) in different degrees, and these are universal across cultures and 
nations. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Using strength-based approaches to learning is great for motivation and setting 
children on a journey of hope.   


When we experience a period of time where there is a sense of hopelessness or 
disappointment it is helpful to consider what helped us get through and what will 
continue to help. 
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Tips for exploring strengths 


 


 


 


 


 


  


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Ask young people to 
identify their top five 
strengths (and do the 


same for yourself!) 


Planning actions and 
activities to help children 
and young people to be 


their best helps to bring a 
sense of personal control 
and achievement to the 


day-to-day life. 


Promote opportunities for 
the child or young person 
to experience success and 


help them to work out 
ways they can put these 


skills to use in other areas 
of their learning and life. 


Discuss other strengths 
you and they have noticed 
and build in opportunities 
to remind them of these. 


Use solution focused 
conversations to find out about 


these. (Asking with interest, 
‘what are you good at? And 


what else?’ and deepening the 
conversation ‘When you are at 
your best what are you pleased 


and proud to notice about 
yourself? What does this tell 


you about what you might be 
capable of?’) 


Remember: Sometimes 
they will need help to 


make the connections and 
generalise the skills. 







Southwark Educational Psychology Service 
Dynamic Psychology – For Better Futures 
 


25 
 


Growth Mindset 
(Dweck, C. S; 2006) 
 


 


 


 


 


Many schools already use the Growth Mindset philosophy to encourage learners to 
be motivated and independent. Research has shown that when children have a 
Growth Mindset they are more willing to take on challenging tasks, focus on learning 
goals and able to rebound more easily from failures. 


 


 


 


 


 


 


 


 


 


 


 
 
 
 
 
 
 
 
 
 
 
 


A Growth Mindset refers to the 
belief that abilities and knowledge 
are not fixed and that with effort, 
experience and support, we can 


achieve growth. 


In contrast, those who have a Fixed 
Mindset are of the view that their 
qualities are “carved in stone” and 


are unchangeable. 


The Growth Mindset 
will be important 


and useful for staff 
to foster when 


children return to 
school. It is highly 
likely that they will 
feel overwhelmed 


with academic work, 
following the 


unexpected break 
from school, despite 


home learning. 


As such, the key messages 
and strategies that we can 


take from the Growth Mindset 
will reassure and support 


them that the difficulties that 
they experience now can be 


mastered. 


The power of the word ‘yet’ is 
a quick and easy way to 


promote a Growth Mindset. 
For example, “you cannot do 
that maths question yet but 


you will get there”. 


The Growth Mindset 
complements and 


promotes resilience, 
as well as enables 


trusting 
relationships with 


staff to form a 
holistic approach to 
supporting children 
and young people 
to adapt back into 


school life and their 
education. 
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Meta-
cognitive 
strategies


Questioning


Structuring 
lessons/ 


interventions


Multiple 
exposure


Collaborative
/Cooperative 


learning


Feedback


Worked 
examples  


Explicit 
teaching


Setting  
lesson and 
personal 


goals 


 


Teaching and learning strategies 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


It is possible that when children return to school there may be dip in progress. 
Trying to catch up with missed learning is unlikely to be successful for anxious 
learners and therefore attention should be focused on helping children further 
develop their skills which enable children to continue to grow as motivated and 
independent learners. 


 As we all know Quality First Teaching is essential for all children and there will 
be a range to strategies that teachers use to support learning.  Below are just 
some reminders of the evidence based teaching strategies that support effective 
learning. 


Applying a combination of these approaches should support the range of 
learning needs in a class. Equally, children may have become more aware of 
what is helpful to them whilst learning at home and some flexibility may be 


welcomed.  
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Structuring lessons/ intervention 


Some students may have got into the habit of completing discrete tasks/ activities but may not 
have had the benefit of teachers being able to explain:  


Highlighting the structure in a lesson will be supportive, as it is the map that reinforces routine, 
scaffolded learning and clear steps of how ideas link together.  


The lesson overview/objectives, outlined at the start help to make explicit links between each step 
of the lesson and how this relates to the end goal. Highlighting the main ideas, throughout and at 
the end of the lesson is important.   


There is also evidence that distance learning is most effective when the structure is also clear in 
this way.  


Setting lesson and personal goals 


This helps learners think about what success is. Goals should enable learners to actively engage 
with their learning and progress, self-monitor and contribute to setting themselves future goals.  


Goals should be differentiated and based on prior learning, specific activities should be 
highlighted as opportunities to achieve a goal. Goals should be realistic but challenging and 
focused on effort as well as outcome.  


 


Explicit teaching 


The reciprocal process of 
teachers modelling and 
giving clear worked 
examples of what to do, 
then encouraging the 
learner to try for 
themselves, followed by 
giving feedback.   


Worked examples, help to 
break down tasks in to 
smaller steps and reduces 
the cognitive demands for 
anxious learners.  


Worked examples 


A step by step guide helps 
learner think about the 
steps they need to take to 
complete a task and as the 
learner becomes more 
confident these crutches of 
support can be gradually 
removed.     


Meta-cognitive 
strategies 


Meta-cognitive strategies 
help learners develop an 
awareness of their own 
learning, to self regulate 
and drive motivation.   


During the lockdown 
students may have had to 
draw on their meta-
cognitive skills and this 
should be celebrated and 
encouraged further  
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Collaborative/Cooperative 
learning 


This is great for getting students to work 
together and develop ideas. Under the 
restrictions of social distancing this may be 
problematic, but may be important to 
restoring relationships and rebuilding peer 
support.  


We know this strategy is good for developing 
social and problem solving skills.  


Setting structured group tasks may also help 
students that have to remain at home connect 
with other students.  


Feedback 


Research shows that appropriate feedback has 
very high effect on learning for both students 
and teachers (Education Endowment 
Foundation, 2015).  


To help with setting goals and for students to 
make sense of their progress it will continue to 
be helpful for them to understand where they 
can improve - emphasising the growth mind-
set concept - that they may not know how to 
'yet' but they will. This gives them a sense of 
encouragement and helps them to monitor 
and self regulate their learning. 


Questioning 


Questioning is always insightful for seeing what students have understood.  Students having multiple 
opportunities to engage, elaborate on their understanding  and developing their own questions is 
important as you know.  


After being out of school some students may feel apprehensive about answering questions. It is likely 
to be even more important for teachers to maintain a respectful, trusting learning environment so 
students feel confident to contribute.  


This may be easier to foster initially in smaller classes if children are with familiar adults but as class 
sizes start to increase some children may continue to need support in smaller groups.  


 


Multiple Exposure 


It takes 'three or four experiences involving interaction with relevant information for new knowledge/ 
constructs to be created in working memory and then transferred to long-term memory (Nuthall, 
2000). 


Students having multiple opportunities to engage, elaborate and understand new skills is really 
important. This is not simply a case of rote learning but multiple opportunities over a spaced period 
of time (several days) through different activities to deepen and embed learning.  


Emotionally this can be supportive as familiarity helps to reduce anxiety and means learners grow in 
confidence each time they exposed to the same information.  
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In this document we present a selection of psychological models and interventions 
which we feel could be helpful as children return to school after the extended 
lockdown period.  We acknowledge that you may already be using some of these 
ideas and that many of them are similar to strategies that we suggest within other 
pieces of work.  We believe that much of the existing good practice in schools is 
already supportive of children in ways that continue to be relevant and we seek to 
provide light-touch ‘tweaks’ rather than wholesale changes. 


We would like you to use this document as a resource that you can dip in and out of. 
The first section looks at ways you can identify the needs of your class. It is worth 
acknowledging that many of these strategies may also have a therapeutic effect, 
working as an intervention within itself. The second section offers strategies that can 
be implemented on a class-wide basis.   


You’ll already be aware that many of your pupils may have experienced elevated 
stress and anxiety due to the uncertainty caused by the pandemic. They may also 
have had significant changes to their lives through the time away from school, living 
with a keyworker, having to support their family or bereavement. As school staff you 
know the children that you work with and can utilise that knowledge when exploring 
how well they are coping after their transition back into school. 


Teachers and other school staff are often the trusted adults that children turn to for 
support. It is important to acknowledge the feelings that staff experienced in this 
time and offer ways to process them. Your position as a role model to the child could 
be used to inspire resilience and model coping strategies. There will be good days 
and bad days and it is important to recognise this for yourself and the children that 
you work with. 


 


With grateful thanks to Educational Psychology Services across the UK for their 
generosity in sharing material. 


 


  


Introduction 
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Verbal 
Strategies


Visual 
Strategies


General Signs 
of Difficulty 


Coping


 
 


The importance of checking in 
 


Some pupils will be forthcoming about their emotions, strengths and difficulties. 
However, others may be unable to articulate these or perhaps feel less comfortable 
doing so. Teachers might also feel overwhelmed, and will certainly not have the time 
to enquire in depth about every pupil.  


Therefore, it will be useful to incorporate strategies into the day that allow 
opportunities for recognition of students who are struggling, and also to allow those 
who are coping better to further develop their resilience and identification of their 
emotions. Below are some ideas to help with this process. 


Are there any strategies that your school already uses, even if they are usually 
targeted and reserved for certain students? This would be a great opportunity to try 
these out on a larger scale. 


The next few pages give examples of strategies you may already be using or may 
want to try implementing. 


 


 


 


 


 


 


 


 


 


 


 


Identifying Need 
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• Embed talking about feelings and emotions into the curriculum. E.g. talk 
about them in the context of literature or historical events, asking “how do 
you think this character is feeling?”. 


• Model talking about emotions, which gives children the vocabulary, labels 
and confidence to do so themselves. 


Emotion Talk


• Beginnings and endings are key times for children, and there will be a lot 
of these in various contexts relating to COVID-19. 


• Make their beginnings and endings in school consistent by having 
dedicated time to ‘check in’ and ‘check out’. This could be 20-30 minutes 
at the start and end of the day where any of the strategies on this page 
are used, or even just a circle time conversation.


Beginnings and Endings


• For younger children, it might be easier to talk about feelings in the forms 
of songs. 


• Click here for an example


Songs


• Utilise communication from parents, as they might have an idea how their 
children have been feeling during lockdown, or what has been going on 
for the family that might be impacting their child. 


• This could be done at drop off or pick up, or by the methods of 
communication that have been used up until now by the school.  


Home Communication


• Remind students where they can go if they do want to talk to someone. 
• This could be verbal or visual reminders about the school counsellor, ELSA 


or a named adult, or whatever structures would usually be in place in your 
school.


Signposted Adult


• You could implement a buddy system or peer mentoring, where each 
person has a dedicated class member that they make a special effort to 
check in with and talk to. 


• This would work for members of staff (with another member of staff) too!


Peer Support


Verbal Strategies 
  



https://www.youtube.com/watch?v=1UHtQ4r-rN8
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Quick Check-Ins
Have a system when entering the classroom, where each child can stick 


their name to a chart with different feelings. 
This can then start conversations about why each child has put their name 


on a certain feeling. 


Staff can also be involved in this saying how they feel and what they may 
do to help improve their mood (e.g. if they are feeling sad).


Zones of Regulation
This is a system whereby different feelings and states come under 4 


zones, and children can identify which ‘zone’ they are in and then use 
tools to move to the ideal place for learning, the green zone. 


This can be used as a whole school approach too, whereby language 
can be integrated into the school culture


Find more information by clicking here


ELSA
The ELSA Support Website has lots of free downloadable 


worksheets and resources, which can be found here.  They can 
be used to help children and young people identify how they are 


feeling. 


A particularly good one to help monitor emotions in the younger 
age range over a longer period of time might be this mood 


tracker, which can be accessed by clicking on the image. 


Word Clouds
For the older age range, you could use Word Clouds, which generate 
images of frequent words used, the bigger the word, the more often 


it is used. 


Students can type how they feel each day and then see which words 
and feelings are prominent. This can be used for monitoring and 


conversation starters. 


A simple way of setting this up is with MentiMeter (click here).


Post Boxes
You could set up a ‘post box’ in the classroom where children can post 


letters or notes. This could be positive affirmations to other students, or 
about their own feelings and worries. It could be anonymous or not, 


and then could be talked about further in dedicated ‘check in’ times or 
circle times.  You could even have separate boxes.


Visual Strategies 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 



http://www.zonesofregulation.com/learn-more-about-the-zones.html

https://www.elsa-support.co.uk/category/free-resources/

https://www.elsa-support.co.uk/wp-content/uploads/2020/04/mood-tracker.pdf

https://www.menti.com/ecd6n49c4f
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Difficulties 
separating with 


parent/carer


Fear of being 
alone


Complaining of 
ailments


Excessively tired, 
quiet, irritable or 


withdrawn


Increased 
conflict or 
aggression


Defiance, 
avoidance or 
inattention


Heightened 
anxiety around 


the safety of 
themselves or 


others


Unusaually 
reactive 


to/overwhelmed 
by sensory or 
environmental 


stimuli


Devlopmental 
regression 


(e.g. thumb 
sucking, 
wetting)


General signs of difficulties with coping 
 
Below are some things to look out for that might signal that a child is struggling to 
cope.  


Of course, occasional tears are typical and are to be expected, as is an initial settling 
in period for all students. 


If these signs persist or are atypical of what you know of a particular child, it might 
mean that they need more help.  
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Supporting 
Relationships
• Peer 


relationships and 
social skills


• Teacher-pupil 
relationships


• School 
belonging and 
identity


Supporting 
Mental 
Health and 
Wellbeing
• Helping children 


to feel safe and 
secure


• Supporting 
children to 
express and 
manage their 
feelings


Supporting 
Learning
• Managing 


worries and 
frustrations 
around learning


• Helping children 
to catch up


• Facilitating good 
learning at home


 


We will explore three areas of whole-class support.. 


 


 


 


 


 


   


 


 


 


 


 


 


 


 


 


 


 
 
 


 


 


 


Providing Support 
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Peer relationships and social skills 
 


 


  


Supporting Relationships 
 


Children will have had a wide range 
of social environments during the 


lockdown but many will have missed 
having regular face-to-face contact 


with a peer group. 


Some children may be more 
uncomfortable, distracted or even 
frightened by being around peers 
than they were before because it is 


unfamiliar to them. 


Most children will learn to manage 
their social environment again once 
relationships and social norms are 
re-established, but a small group 


may require support if they are still 
having difficulties. 


The focus of this personalised 
support would vary in response to 


their behaviour and additional 
information which you may be able 


to gather from them and 
parents/carers. You might also 


consider seeking specific EP advice 
if this feels necessary 


Consider planning 
to give pupils more 


time than they 
might normally have 


during timetabled 
lessons for sharing 


experiences and 
asking each other 


questions.  This can 
help them to 


reconnect with each 
other. 


Re-establishing 
classroom rules and 
social norms can be 
an ongoing process 
which builds directly 
on pupil discussion. 


This will support 
children when they 
need to judge the 
appropriateness of 
peers’ behaviour 
(and their own). 


Consider the social 
relationships 
available to 


individual pupils i.e. 
are they with 


established and 
known friends.  


Based on this it may 
be advisable to 


adjust groupings in 
order to provide a 


degree of familiarity 
to the majority of 


the pupils. 
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Teacher-Pupil Relationships 
 


 


 


  


Following the extended time in 
the family environment, many 
pupils may be less comfortable 
to be around teaching staff than 
they were before, especially if it 


has been necessary to re-allocate 
them to less familiar staff. 


Pupils who are less comfortable 
with staff may be avoidant, less 


responsive to instructions or 
challenging.  They might also be 


excessively eager to please 
adults or to gain their attention. 


The vast majority of pupils will 
form a positive relationship to a 
staff member over time if the 
adult: 


• takes care of their own 
well-being (e.g. stress / 
anxiety) 


• displays emotional warmth 
and curiosity towards them 


• is consistent  in their 
responses (e.g. behavioural 
boundaries)over time and 
between different pupils 


• tries to speak to each pupil 
individually on a regular 
basis by  moving  across 
the classroom or informally 
when around school 


• uses humour and shares 
their own thoughts and 
feelings as appropriate 


 


Sometimes it is necessary to 
take specific action to repair 
trust between a pupil and a 
member of staff, particularly 


with older children and 
adolescents. It may be helpful 


for another colleague to 
facilitate this process. 


Take the time to hear and 
address what the pupil says, 


and in turn they may be more 
able to hear the adult's 


perspective - especially if it is 
clear and non-threatening. 


Click here to watch a video on 
teacher-pupil relationships 



https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing

https://drive.google.com/file/d/1r4tQ9JMUFEQs3m_uJfiKCQPTnq5oPD1f/view?usp=sharing
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Influence Membership


Shared emotional 
connection Reinforcement


Sense of 
belonging


School Belonging and Identity 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


  


As pupils have been away 
for an extended period 
schools will need to re-
establish themselves as 
safe places for children. 


Pupils may have a weaker 
sense of belonging within 
the school and it will be 
important to rebuild this 
in order to help them to 
settle and thrive again 


We propose that school 
belonging is influenced 


by four factors: influence, 
membership, 


reinforcement and shared 
emotional connection 


Shared emotional 
connection 


Influence 


Pupils are more willing to accept the school's 
influence on them if they also feel influential 


within the school.  Activities to gain pupil 
voice such as in re-establishing classroom 


rules are helpful, particularly when pupils can 
see that their contributions have had an 


effect 


Membership 


Re-establishing what you share or possibly 
taking this opportunity to provide something 


new will help children to feel members of 
the school as well as members of their family 


groups.  Pupils are more likely to feel like 
they are part of the school or community if 
there are distinctive common practices such 
as wearing school uniform or a 'daily mile' 
when the entire school walks around the 


premises.  Schools might also have their own 
prayer, song, mascot or even pets! 


Reinforcement 


Belonging is a more positive experience for 
pupils if they associate it with benefits and 


rewards.  If pupils see that fellow pupils have 
been successful and acknowledged, they can 
take some pride in this themselves and may 


be more motivated 


Shared emotional connection 


Collective emotional bonds are formed by 
sharing common experiences.  The 


coronavirus pandemic provides a natural 
opportunity for pupils and staff to share 


experiences.  These may range in emotional 
intensity and some might be more light-


hearted whereas others are more profound.  
Making safe space to see what pupils and 


staff share is likely to be a worthwhile use of 
time that could have long-lasting effects on 


the school community 
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Helping children to feel safe and secure 
 
Understandably, some children will feel anxious about returning to school after the 
prolonged period of social distancing. Some children may feel unsafe about being in 
such close proximity to others again. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Supporting Mental Health and 
Wellbeing 


 


Considerations 
 


• It is important that schools create an environment where children feel a sense of 
safety and able to cope with their emotions. 


• Children might have a less optimistic view of the future after events such as these.  
• Children may need reassurance that things will improve in the future and that in 


the longer term they will feel happier and safe again. 
 


How can the school day promote a sense of safety and secure for the children? 
 


Tips


A supportive 
and nurturing 


classrooom 
environment 
with strong 


structures and 
routine


A high level of 
reassurance 


and 
consistency to 
reduce anxiety


Chldren being 
'held in mind' 
by key adults 
who show this 
verbally and 
non verbally


Modelling 
optimism and 
encouraging 


children to see 
the strengths 
and coping 


skills they have


Be explicit 
about physical 


safety, locations 
of rooms, 


people and 
activities


New routines 
and 


boundaries to 
be discussed 


and agreed to 
provide 


reassurance
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More 
Tips


A comfort / 
transitional object 


may support a 
child with feeling 
secure and settled


Encourage 
children to notice 
acts of courage 
and kindness


Provide 
opportunities for 
children to voice 
their concerns or 


ask questions


Remind children 
of their strengths 
and what makes 
the feel happy


Provide a place to 
calm down such as 
a 'peaceful corner'


Provide calming 
activities such as 
a jigsaw puzzle, 


plastecine, 
calming music, 
picture books 


with a wellbeing 
focus


Ensure children 
know who they 
can speak to if 


they need to talk
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Tips
Build in time during the day 


to discuss thought and 
feelings with the children -
including regular check-ins  
throughout the school day.


Staff need to be aware of, 
label and acknowledge their 


own feelings. This is 
important before adults 
offer support to pupils in 


co-regulating their 
emotions. 


Talk about feelings and 
support this with posters 


around the classroom that 
provide words for feelings 


and emotions


Give a child some time to 
calm down If they seem 


particularly upset, distressed 
or angry, before helping 


them to identify their 
feelings 


Recognise the importance 
of ackowledging/validating 
feelings and address fears 
and anxieties that children 


may have


Supporting children to express and manage their feelings 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Considerations 
 


• Children are likely to experience a range of feelings including both pleasant and 
unpleasant emotions. It is important that these feelings are normalised (explaining 
that other people have similar responses) and that support is provided to help 
them manage their emotions and return to a state of calm. 


• During a crisis, people may experience a range of emotion such as worry, anger or 
sadness.  


• Some children may not yet have the vocabulary or language skills to express 
themselves clearly. 
 


How can teaching staff support children to express and manage their feelings? 
How can staff model language and strategies to help manage feelings? 


Lets all take 
three deep 


breaths 
together to 
help us stay 
calm and to 


help us 
focus.  


I can see 
you’re feeling 


worried 
today... I’m 


here for you if 
you want to 


talk. I will 
come back to 
check on you 


once I’ve 
finished.   


I felt a bit 
worried 


before I came 
into school 


today; I found 
it helpful 
talking to 
another 


teacher about 
how I was 


feeling.  


What is going 
on that’s 


making you 
have a 
difficult 


moment right 
now?  


The other day I found myself getting worried, 
then I realised I often feel a bit better when I 
take a few deep breaths to help me relax or I 


do something that I enjoy.  
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More Tips


If possible create a calm corner or 
relaxation station in the classroom. A 
worry box could be placed there with 
pieces of paper, pencils and crayons. 
Children could: write or draw their 


worries on  a piece of paper, post their 
worry, then return to their learning. It will 
be important to check the box regularly  


and talk about their worries.


Incorporate mindfulness exercises and 
activities into the school day. 


Mindfulness can help children with 
feeling calmer, more positive and better 


able to cope with stress and anxiety.


Younger children may find exploring 
feelings and ideas about transition easier 
through play-based activities and stories.


Behaviour is a form of communication 
and careful observation can help the 
adults to understand how the pupil 


might be feeling.


Children may benefit from support with 
understanding or saying what causes 
their emotions and what they do as a 
result of their emotions.  This could be 


overcome by giving the child very simple 
written sentences that have blanks (e.g. 
‘when _____, I felt _____‘, or ‘when I felt 
______, I ______-.’)  They could also be 


given possible words to fill the blanks .


Some children may find it more challenging to regulate their emotions, consequently 
they may frequently engage in behaviours that appear impulsive and that are 


challenging to manage. The strategy of ‘Stop, Think, Do’ is a good mantra for teachers. 
Stop and think about what the behaviour might be communicating, were these patterns 
of behaviour evident previously or could they be a reaction to recent events and a result 


of painful memories being stirred up? Respond calmly and clearly.
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Initial Considerations 
 


Staff and children may have developed worries throughout the period of lockdown 
and may have increased concerns about the return to school and what this may 
involve. There will be new routines to learn and staff and children will be anticipating 
some loss of learning and how this can be addressed. It will be important to consider 
how children (and parents) are feeling about the learning they may have missed out 
on, and how to assess where they are.  


 


Feelings of a loss of learning 


 


  


Supporting Learning 
 


Parents/ 
carers and 


children may 
have feelings 
of shame or 
guilt if home 
learning has 


not been 
successful, for 


whatever 
reason 


Some may be 
concerned 


about being 
compared to 


others or 
worried that 


they have not 
learnt enough 


and have 
fallen behind 


They may be 
worried 


about how 
they will 
catch up 


Reassuring the parents and 
children that they are not alone 
and encouraging joint working  
to  start making plans will be 


important. 


Alongside this information, 
teaching staff will consider what 


they already know about the 
child and any already identified 


needs and may RAG rate the 
level of support a child  may 


need and monitor how the child 
responds to this support over 


time. 


Some may 
have really 


enjoyed 
being at 


home and 
find returning 


to more 
formal 


learning as 
daunting 
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Assessment for learning 


Teachers are the experts of assessing for learning and schools will have their existing 
processes and resources. One thing that may need some further consideration is how 
to identify or monitor whether children require additional support with their learning 
both academically and emotionally. It will help to consider how progress from 
learning at home and ongoing learning in school can be assessed without increasing 
the number of tests under exam condition (Children's Commissioner, April 2020).  


Initial assessments, may involve wider information gathering about each child's 
experiences to help inform the various resilience or risk factors that may have 
impacted on learning. This may start with asking how the family have coped during 
locked down.  


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


How did the child cope 
emotionally during this 


time? 


How engaged was the 
child with their 


learning? Did the 
parents notice anything 
(new skills, confidence,  


worries)? 


Were there any 
significant factors that 


impacted on learning at 
home (no internet, not 
enough devices, family 
bereavement, or family 


conflict?) 


Questions you may ask 
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Strategies and approaches to support learning 
 


The following pages provide some information on strategies and approaches that 
can be implemented on a whole-class basis. These strategies should be beneficial to 
all children in your class, including those with SEND. 


 


  


The Learning 
Environment 


Ensuring the classroom 
environment is supportive and 


predictable 


Managing Behaviour 


Ensuring expectations are clear 
to provide a sense of safety 


Resilience 


Assessing for and promoting 
resilience so children have the 


skills to navigate difficulty 


Building Strength and 
Capacity 


Using a strength-based 
approach to encourage 


motivation and instilling ‘hope’ 


Growth Mindset 


Encouraging learners to be 
motivated, independent and 
willing to take on challenge. 


Teaching and Learning 
Strategies 


A reminder of the strategies 
teachers are using to provide 


Quality First Teaching 
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Questions to consider


How to provide a 
learning  environment 


that is high in both 
nurture and structure? 
Managing children's 


emotional state will help 
prepare them for learning 
how might this be built 


into their routine? 


How is the environment 
predictable and 
organised? Are 


expectations clear and 
are they reasonable and 
age appropriate?    How 
can visual aids  be used 
to remind everyone of 


new routines, rules, 
positive mantras to 


restore hope.


How are new routines 
going to be established 
to keep  everyone  safe 


both physically and 
emotionally? Have these 


been agreed in 
collaboration with the 
children? As we know 
working together to 


agree rules allows for 
more compliance.


 


Learning environment 
 


The learning environment will play a key role in helping children manage any worries 
or frustrations they may have.   


Ongoing considerations for supporting individual children who may be experiencing 
some difficulties with settling back into school may include: 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


  


Morning 
check in 


End of 
day 


debrief 


Circle 
time 


Assembly Activities 
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Remember


Children will need 
explicit feedback about 


what they are doing 
well to reinforce new 
behaviours. It will be 


important to 
acknowledge that at 


times people may 
forget or make 


mistakes and that it is 
okay (not only with 
rules but also with 


their learning).


When language is 
positively framed this  


highlights what is 
expected and why -
"we are washing our 
hands at these times 


to keep safe". It is 
important to ensure 
language used does 


not further incite 
anxiety.   


It is imporant that 
language is measured 
and developmentally 
appropriate (some 
children with SEND 
may need further 


explanation or support 
because of their 
language needs).


Explicit explanation 
will be necessary for 
children to start to 


understand the new 
expectations. 


Children will need 
regular reminders 


and visual prompts 
and time to get used 
to the new routines 
and behaviours they 


need to carry out.


Social modelling can 
influence children's 


behaviour and they will 
be watching adults as 
well as their peers to 
know how to behave.


Managing behaviour and regulating emotions whilst 
learning  
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Resilience 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


When asking questions about 
what has happened during home 
learning, it will be important to 
manage this sensitively and 
without judgement. Remind 
parents and students that 
everyone is different and that you 
recognise that it may have been 
hard at times. 


The Resilience framework could 
be a helpful guide of the different 
areas which may highlight 
resilient and risk factors that may 
have impacted on learning before 
and during lockdown.  This may 
also help to inform how much 
additional/ different support may 
be required 


All children will need some 
support around the ideas 
illustrated on these pages but how 
much each individual child may 
need is likely to vary and be 
dependent on their experiences. 


. 
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Rebuilding the 
relationships with 


each other and 
learning 


Reflecting and 
making connections 
between what has 
been learnt during 


the period of 
lockdown 


To address the gaps 
in learning  through  
targetted support


Rebuilding 
confidence and 
restoring belief 


Builiding learning 
stamina at a pace 


that the demands of 
work are  not 


overwhelming but 
sufficient to get 


progress back on 
track 


 


Intervention outcomes 


Set and 
communicate 


high 
expectations


Provide 
opportunities 


for meaningful 
participation


Increase 
prosocial 
bonding


Set clear 
consistent 
boundaries


Teach "life 
skills"


Provide caring 
and support


Opportunities to reinforce 
building resilience 


Adapted from the book Resiliency in Schools: Making it 
Happen for Students and Educators by Nan Henderson 
and Mike Milstein, published by Corvin Press, Thousand 


Oaks, CA (1996) 
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Building strengths and capacity 
 


Social scientists tell us that everyone possesses all 24 of the character strengths 
(illustrated below) in different degrees, and these are universal across cultures and 
nations. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Using strength-based approaches to learning is great for motivation and setting 
children on a journey of hope.   


When we experience a period of time where there is a sense of hopelessness or 
disappointment it is helpful to consider what helped us get through and what will 
continue to help. 
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Tips for exploring strengths 


 


 


 


 


 


  


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Ask young people to 
identify their top five 
strengths (and do the 


same for yourself!) 


Planning actions and 
activities to help children 
and young people to be 


their best helps to bring a 
sense of personal control 
and achievement to the 


day-to-day life. 


Promote opportunities for 
the child or young person 
to experience success and 


help them to work out 
ways they can put these 


skills to use in other areas 
of their learning and life. 


Discuss other strengths 
you and they have noticed 
and build in opportunities 
to remind them of these. 


Use solution focused 
conversations to find out about 


these. (Asking with interest, 
‘what are you good at? And 


what else?’ and deepening the 
conversation ‘When you are at 
your best what are you pleased 


and proud to notice about 
yourself? What does this tell 


you about what you might be 
capable of?’) 


Remember: Sometimes 
they will need help to 


make the connections and 
generalise the skills. 
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Growth Mindset 
(Dweck, C. S; 2006) 
 


 


 


 


 


Many schools already use the Growth Mindset philosophy to encourage learners to 
be motivated and independent. Research has shown that when children have a 
Growth Mindset they are more willing to take on challenging tasks, focus on learning 
goals and able to rebound more easily from failures. 


 


 


 


 


 


 


 


 


 


 


 
 
 
 
 
 
 
 
 
 
 
 


A Growth Mindset refers to the 
belief that abilities and knowledge 
are not fixed and that with effort, 
experience and support, we can 


achieve growth. 


In contrast, those who have a Fixed 
Mindset are of the view that their 
qualities are “carved in stone” and 


are unchangeable. 


The Growth Mindset 
will be important 


and useful for staff 
to foster when 


children return to 
school. It is highly 
likely that they will 
feel overwhelmed 


with academic work, 
following the 


unexpected break 
from school, despite 


home learning. 


As such, the key messages 
and strategies that we can 


take from the Growth Mindset 
will reassure and support 


them that the difficulties that 
they experience now can be 


mastered. 


The power of the word ‘yet’ is 
a quick and easy way to 


promote a Growth Mindset. 
For example, “you cannot do 
that maths question yet but 


you will get there”. 


The Growth Mindset 
complements and 


promotes resilience, 
as well as enables 


trusting 
relationships with 


staff to form a 
holistic approach to 
supporting children 
and young people 
to adapt back into 


school life and their 
education. 







Southwark Educational Psychology Service 
Dynamic Psychology – For Better Futures 
 


26 
 


Meta-
cognitive 
strategies


Questioning


Structuring 
lessons/ 


interventions


Multiple 
exposure


Collaborative
/Cooperative 


learning


Feedback


Worked 
examples  


Explicit 
teaching


Setting  
lesson and 
personal 


goals 


 


Teaching and learning strategies 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


It is possible that when children return to school there may be dip in progress. 
Trying to catch up with missed learning is unlikely to be successful for anxious 
learners and therefore attention should be focused on helping children further 
develop their skills which enable children to continue to grow as motivated and 
independent learners. 


 As we all know Quality First Teaching is essential for all children and there will 
be a range to strategies that teachers use to support learning.  Below are just 
some reminders of the evidence based teaching strategies that support effective 
learning. 


Applying a combination of these approaches should support the range of 
learning needs in a class. Equally, children may have become more aware of 
what is helpful to them whilst learning at home and some flexibility may be 


welcomed.  
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Structuring lessons/ intervention 


Some students may have got into the habit of completing discrete tasks/ activities but may not 
have had the benefit of teachers being able to explain:  


Highlighting the structure in a lesson will be supportive, as it is the map that reinforces routine, 
scaffolded learning and clear steps of how ideas link together.  


The lesson overview/objectives, outlined at the start help to make explicit links between each step 
of the lesson and how this relates to the end goal. Highlighting the main ideas, throughout and at 
the end of the lesson is important.   


There is also evidence that distance learning is most effective when the structure is also clear in 
this way.  


Setting lesson and personal goals 


This helps learners think about what success is. Goals should enable learners to actively engage 
with their learning and progress, self-monitor and contribute to setting themselves future goals.  


Goals should be differentiated and based on prior learning, specific activities should be 
highlighted as opportunities to achieve a goal. Goals should be realistic but challenging and 
focused on effort as well as outcome.  


 


Explicit teaching 


The reciprocal process of 
teachers modelling and 
giving clear worked 
examples of what to do, 
then encouraging the 
learner to try for 
themselves, followed by 
giving feedback.   


Worked examples, help to 
break down tasks in to 
smaller steps and reduces 
the cognitive demands for 
anxious learners.  


Worked examples 


A step by step guide helps 
learner think about the 
steps they need to take to 
complete a task and as the 
learner becomes more 
confident these crutches of 
support can be gradually 
removed.     


Meta-cognitive 
strategies 


Meta-cognitive strategies 
help learners develop an 
awareness of their own 
learning, to self regulate 
and drive motivation.   


During the lockdown 
students may have had to 
draw on their meta-
cognitive skills and this 
should be celebrated and 
encouraged further  
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Collaborative/Cooperative 
learning 


This is great for getting students to work 
together and develop ideas. Under the 
restrictions of social distancing this may be 
problematic, but may be important to 
restoring relationships and rebuilding peer 
support.  


We know this strategy is good for developing 
social and problem solving skills.  


Setting structured group tasks may also help 
students that have to remain at home connect 
with other students.  


Feedback 


Research shows that appropriate feedback has 
very high effect on learning for both students 
and teachers (Education Endowment 
Foundation, 2015).  


To help with setting goals and for students to 
make sense of their progress it will continue to 
be helpful for them to understand where they 
can improve - emphasising the growth mind-
set concept - that they may not know how to 
'yet' but they will. This gives them a sense of 
encouragement and helps them to monitor 
and self regulate their learning. 


Questioning 


Questioning is always insightful for seeing what students have understood.  Students having multiple 
opportunities to engage, elaborate on their understanding  and developing their own questions is 
important as you know.  


After being out of school some students may feel apprehensive about answering questions. It is likely 
to be even more important for teachers to maintain a respectful, trusting learning environment so 
students feel confident to contribute.  


This may be easier to foster initially in smaller classes if children are with familiar adults but as class 
sizes start to increase some children may continue to need support in smaller groups.  


 


Multiple Exposure 


It takes 'three or four experiences involving interaction with relevant information for new knowledge/ 
constructs to be created in working memory and then transferred to long-term memory (Nuthall, 
2000). 


Students having multiple opportunities to engage, elaborate and understand new skills is really 
important. This is not simply a case of rote learning but multiple opportunities over a spaced period 
of time (several days) through different activities to deepen and embed learning.  


Emotionally this can be supportive as familiarity helps to reduce anxiety and means learners grow in 
confidence each time they exposed to the same information.  
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